LESSON STUDY

PART I: OVERVIEW

	Lesson Title: 

The Road to Auschwitz: 

Bystanders & the Holocaust (1933-1942)

	Authors
	Laura Boughton
	Cynthia Capers
	Meghan McNeeley

	Schools
	South Panola High School, Batesville, MS
	Lexington High School, Lexington, SC
	Clarke Middle School, Athens, GA

	Grades  
	11th A.P. US History
	10th-12th A.P. US Gov’t & Politics
	8th – English/Lang. Arts

	Units
	WWII
	N/A
	Anne Frank and the Holocaust 

	Description of Units

	· Context in which the lessons were taught
	This lesson was taught in the context of WWII in US History. 
	Isolated lesson.
	Lesson was taught within the context of a unit on Anne Frank, her diary and the Holocaust, in general, as mandated by the county curriculum and the literature text.  

	· Who are your students in the class filmed? Demographic info.  Learning level. etc.
	The students in AP US History actually range quite a lot in learning levels. Some represent the top percentage of  their class. The school is about 59% African American, 39% Caucasian, and a small Hispanic percentage.
However, the class is about 90% Caucasian and 10% African American.
	Lexington High School serves more than 2200
students in 9 – 12 setting. The school is set in a rural
location, but the town had become a suburb to the state’s
capital. The student body is 95% Caucasian, has a less than 6%
free-and-reduced lunch rate, and is from, for the vast majority,
two-parent, middle-class households.
	Very diverse class – Hispanic, Asian, Af-Am, Caucasian; middle to low-middle class; approx. ½ the students are gifted identified.  

	· Block schedule vs. 50 minute class; etc.
	Single period – 45 minute class
	Full block– 90 minute class
	Modified block– 70 minute class

	· Important information about your classes (Background knowledge)
	Most of the students had some limited knowledge of the Holocaust and About ¾ had read NIGHT. Prior to the lesson, we spent about two days studying pre-war Germany and a general overview of the major events of the Holocaust. This class had previous experience working with primary documents.
	AP US Government and Politics class that had
no prior experience with Holocaust studies. About one-half of this
class included sophomores, so they may or may not read and studied
Night in their English class, nor had they necessarily taken World
History. The other half of this class was a mixture of juniors and
seniors who had studied Night and had completed U.S. History. This
class was selected because they are normally gregarious (stage fright
is evident in the taping), but also so we could see if our lesson
worked as an introductory lesson (this was our intention in the
writing).
	None of the students had ever had a Holocaust course or a unit.  All were required to read The Diary of a Young Girl the summer before 8th gr.  All students were introduced to a broad history of anti-semitism, the Holocaust, WWII and the life of Anne Frank.  Class discussions included looking at comparative statistical information, and a European mapping activity was done.  They had a great deal of background before the activity.   


Executive Summary:

· What is the lesson about and why did you select this topic?
Originally, we selected a lesson based on Jewish emigration from Germany, but discovered that the lesson itself was simply too grand to be taught in a 45-minute class period.  We had started our original lesson with an activity using ant-Jewish decrees from Berlin, 1933-1945 and that inspired us to morph our lesson into something more general, the history of the Holocaust. We had spent a great deal of time searching for and selecting appropriate primary sources to teach the lesson, and rather than lose all that work, we began to look at those sources from a different angle.  The obvious solution was to look at the BYSTANDERS in the images.  We then thought it would be appropriate to only look at the Holocaust to the point of the Wannsee Conference where the Final Solution was decided.  Many students believe that Hitler immediately began sending Jews to death camps like Auschwitz upon coming to power in 1933 and from that misconception, they wonder why people didn’t do anything.  Rather, we strive to teach that it was a very gradual process that actually took nine years before anyone was sent to Auschwitz.   
· Learning Goals – What are your learning goals?

(1) State historical events of 1933—1942 Nazi Germany in the order they occurred and explain how these events affected Jewish life via the anti-Jewish decrees. 
(2) Analyze photographs and testimonies to place them in a historical context relevant to the Holocaust in preparation to judge the effect of indifference by bystanders as a condition for the Final Solution. 
(3) Evaluate how reactions by citizens to laws and events served as a foundation for the Nazi program of mass murder and state actions that could have been taken to prevent the development of this program or lessen its effects.    
· Lesson design – narrative description of the lesson design

I have NO IDEA what this means!!!!  What are they asking???
· Major findings about student learning – brief summary of major findings

This lesson is a great introductory lesson!  It establishes historical context, eliminates one of the greatest myths in Holocaust study (Hitler to Auschwitz instantly), teaches photo analysis, gives personal perspective and removes the focus from the horrors of the concentration camps which is oftentimes where lessons are disproportionately concentrated.  The lesson is greatly student-centered and as a result, students, because they are asked to look at the decrees through their own eyes and to analyze the photos without a great deal of narration from the teacher, take personal ownership over their work and their findings.  We found that long after this lesson and this unit were complete, students still referred to “their decrees” or “their photos.”   
PART II: THE LESSON

Pre-Lesson

· Show the 2 minute animated map from www.ushmm.org, The Holocaust.

· Distribute the timeline with the pre-activity questions.  

· If time allows, go through the timeline with the class, explaining or elaborating on certain key terms or events.  

· Assign the timeline and pre-activity questions as homework to have completed for in-class activity.  
The Lesson

Part I: Jewish Decrees in Berlin Activity

· (Students only need their timelines, pre-activity questions & a pen/pencil.)  
· Have a class timeline posted in the room that should run about 8-10 feet long.  
· Students enter, sit in groups of no more than 4-5.  
· Each student should have an in-class activity packet and each group has a different set of anti-Jewish decrees to read, discuss and put in chronological order.  
· Ask students to look at these decrees and think, “Which one of these laws would have MOST affected me?”  
· As a group, they should come to a consensus on ONE.  
· This law is shared with the class; all decrees are posted on the class timeline.  
· Read through ALL the decrees, explaining the significance as you go.  (Option: Give each student their own decree to read to the class in chronological order, discussing the significance of that decree as you go around the room.  Then post.) 
· Give students time to get up and read through the decrees on their own in order to choose TWO decrees that would have affected them, personally (not as a group anymore). [Part 1, Question 1]  
· These need to be written on their in-class activity packets and on their timelines in the appropriate place. [Part 1, Question 3]  
· The third decree they choose is one that would have caused them to protest if they saw this happening to a neighbor or friend.  [Part 1, Question 2]  
· Have students return to these decrees and explain why they chose each of these, and how would they have helped the neighbor/friend who was suffering under the decrees. [Part 1, Question 4] (Option: This can be done for homework if time is a factor.)
· Perhaps pose the question, “What would have hindered protest?”
· As groups finish, have one member of each group place decrees on timeline (monthly chronology not needed if time does not allow)

Part II: Document Analysis

· Remind students that non-Jews were aware of the decrees and were often witnesses to the persecution and degradation which Jews and other targets of the Nazis suffered. This activity will examine a sample of photos (and possibly testimonies, if time allows) in which witnesses were confronted with choices, difficult and not.

· Ask groups to open their in-class activity packet. 

· Students should use the MODEL photo included in each packet. (We mounted it on yellow paper for each packet). Teacher should display on board or screen, if possible.)
· Teacher should model how to complete the photo analysis sheet [Part 2]. Show students that by dividing photo into quadrants using coffee sticks of a dry erase marker (if laminated), they can concentrate more easily on the details in all of the picture. REMIND THEM  THAT THERE ARE NO RIGHT OR WRONG ANSWERS…JUST SPECULATION! Examples of observations include relaxed people, curious people, victims, lady with her child, puzzled faces, relaxed hands. Make sure the students understand the term bystander. Note that nobody looks afraid of the officials except the victims.

· Open envelope to disclose caption provided for photo. Were they close with their description?

· Allow groups to complete the photo analysis for the other photos included in their packet. Remind them not to open envelope on back of photo.
· If time allows, we have included testimonies and analysis sheets for them. [Part 3]
· After the students complete their analysis sheets, ask the group as a whole to select one photo which they feel demonstrates indifference of bystanders and present this to the class. (Teacher could display chosen photo on board or screen, if possible.)

· Have groups place photos on class timelines with the decrees. 

· Discuss with class what trends they notice on timeline. Ask again why the events don’t go past 1942.

· Hand out the follow-up questions [Part 4] to be completed for homework. Have them read the quote “The road to Auschwitz was built by hate, but paved by indifference.” Ian Kershaw. 
Post-Lesson
· Have students complete for homework the follow-up question sheet. [Part 4]
· Students may wish to share answers.
· Teacher can lead discussion about choices. Have them brainstorm ways in which they could become more aware of their own choices and how they might impact the world around them.
· We suggest using the following quote: “There are many persons ready to do what is right because in their hearts they know it is right. But they hesitate, waiting for the other fellow to make the make the first move - and he, in turn, waits for you.” - Marian Anderson
Student Learning Goals

List goals in bullet form followed by narrative explanation of how the lesson is structured to achieve those goals. Leading to the next section…

· Students will use timelines to ______________

· Students will analyze primary documents.

· Students will consider the relatively slow escalation of actions against Jews in Europe and recognize that the genocide did not happen as soon as Hitler came to power.

· Students will consider that while there were obstacles to protest, many people were indifferent to the actions against the Jews in Europe. 

· Students will consider how indifference can ultimately allow genocide.
How the Lesson Works
· Instructional Materials 
We chose primary sources which we felt a range of students could relate to. It was difficult to select which decrees and photos to use. We chose the decrees which we felt the students could identify as something that would have made life difficult at the time. Some photos required more overall knowledge of the War and the Holocaust.  We wanted students to be able to recognize elements of their own surroundings in the photos. Photos which featured bystanders or actively involved witnesses were chosen.
· Handouts: 1timeline, 2pre-activity questions for timeline, 3in-class activity sheets, 4post-activity follow-up questions

· Anti-Jewish Decrees

· Class timeline (using chart paper across a wall or board)
· Six completed packets with photos for analysis (testimonies are included as additional source material if time allows) 

· Photo Analysis support items: dry erase markers, coffee stirrers, magnifying glasses

· Tape to post the decrees and the photos to the class timeline
· Instructional and learning activities
Pre-Lesson:

We suggest that the teacher spend at least some time prepping the students on the history of the Holocaust. If nothing else, we strongly recommend using the 2 minute animated map, The Holocaust, from the museum website of teacher resource disk. (http://www.ushmm.org/lcmedia/viewer/wlc/animatedmap.php?RefId=HOL) The lesson actually works well as an introductory lesson, with little student prep, however, it generates many of the difficult questions that students often ask about the Holocaust, i.e. “Why the Jews?”
· Timeline/ pre-activity questions:  This activity is designed to get students to contemplate the major events between 1933 and 1942 and how they might have affected Jewish life. We particularly want them to consider why the timeline stops at 1942. The students will take the timeline and questions home and complete for homework
The Lesson:

Part I: Jewish Decrees in Berlin Activity

· This part of the lesson is designed to help students gain insight into the smaller events and decrees which the Nazi government imposed on the Jews and to recognize that the decrees were spread out and become more harsh over time. The students should be in their small groups and will be given the decrees and instructed to complete the analysis sheet. They should be encouraged to discuss and the teacher should emphasize that there is no right or wrong answer. By placing the decrees on the timeline, we feel the students can better see that that the laws and events before 1942, helped pave the way for the final solution.
Part 2: Document Analysis: 

· This part of the lesson involves connecting the decrees and difficulties for Jews to those who were not subject to such laws…the bystanders. Each group is given 3 photos and, if time allows, 1 testimony. The teacher will demonstrate photo analysis with the model photo and then the groups will complete the questions and share their conclusions with the class. When finished, the groups should place their two photos on the class timeline. When completed, the timeline offers written and visual evidence of the slow progression of genocide.
Post-Lesson:
· The follow-up questions for homework is designed to get students to consider if and when they are bystanders and how do they make choices which could affect others. Ideally, discussion of other genocides and current world situations should emerge and while we know this lesson will not answer all the questions like “what can we do to help?”, we hope it will at least get the students to be aware that their seemingly small choices matter. We like leaving them with the quote, “There are many persons ready to do what is right because in their hearts they know it is right. But they hesitate, waiting for the other fellow to make the make the first move - and he, in turn, waits for you.” - Marian Anderson
PART III: THE STUDY

Approach

Describe your approach to studying whether students were learning what you wanted… How did you approach class observations?  Did you examine students’ written products?  If so, what did you learn?

Findings

· Analysis of observations

Students gained a great deal of insight when working with the decrees.  They became personally attached, asked in-depth questions and began to understand how events gradually led to the attempted extermination of the Jews, and how/why the vast majority of the population stood by and permitted these actions.  Once they see and understand the decrees, we move into the photo analysis and a look at bystanders, which is not as easily translated to them as the decrees.  Students do see certain aspects of the photos that we want them to see – smiling, happy crowds that included children; loads of observers; no one being forced.  In contrast, they are not as quick to come to the conclusion that the Nazis were allowed to perpetrate their crimes because of the acquiescence of the majority as we would like…  Our questions need work.  Our conclusion needs work.  Our post-activity needs work.  Mostly because these are aspects of our particular lesson that we had little time to spend on.  It is imperative that we conclude it appropriately, so that students draw the appropriate conclusions – it was gradual, it was systematic, it was largely ignored by the people, and it could have been prevented.  
· Analysis of written work

The pre-activity, which puts students in the frame of mind for the activity, has the clearest questions and student response.  The key is reminding our students constantly that there is NO WRONG ANSWER and then they feel a little less restricted in their responses.  The in-class activity is merely a worksheet and a place for students to “react” to the decrees and the photos.  Again, there is no wrong answer and they should put down any and all impressions.  Of course, we want them to draw certain conclusions regarding the photos and historical events from the timeline, but other than that, it is their discussions and their interpretations that are key.  The in-class activity sheets give them a place to note these discussions and these interpretations.  The final activity, the post-activity, is weakest.  One of our questions was too basic and the responses were far too elementary.  We asked students to write an essay about a time when they were bystanders.  Of course, we got a lot of stories about a time that they watched a fight or encouraged a fight.  Very few responses involved contemplating choices, going against the majority, standing up for what was right.  
Discussion

Did the lesson affect or change student thinking?

As modern 21st century Americans, students ALWAYS think that if they saw the things the Jews were forced to suffer, they would have fought back.  They would have left.  They would NOT have let “it” happen.  At the conclusion of the lesson students understand that fighting back/leaving might not have been an option and that the persecution of the Jews was not immediately apparent.  They better understand the subtleties that were involved in the eventual near extermination of Europe’s Jews.  
To what extent did you achieve your learning goals for the students?

Where is there still room for work?

Some of the actual questions still need work.  Either they are too vague or too leading.  In addition, the conclusion is still very weak because we never really had an opportunity to practice this because we ran out of time!  How do we better tie everything together?  
Were there surprises or unexpected side effects of the lesson?

Students were always surprising us with their insights and keen observations.  There was never a time when we did not learn something new from them.  We did find that certain learners did have a difficult time with the questions for the decrees, the “what if this were you” type question.   Students may balk at the idea of internalizing these laws because they didn’t live then or they’re not Jewish themselves.  
Where would you go from here with the lesson, or what would you change and experiment with if you had more time?

Appendix

Attach all directions, worksheets, handouts, primary sources, etc. that you provide students for the pre-lesson, lesson, and post-lesson.  Also attach samples of filled out worksheets, student written work and other student products from the lesson.

For a sample filled out report, see:  

Lesson Study Report- http://www.cfkeep.org/uploads/final_report_bystander_lesson_copy2.doc
from the UW-LaCrosse - http://www.cfkeep.org/html/snapshot.php?id=41787945797469
